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A well formed Imagining habit involves being ready, willing, and able to:
•	 Use the mind as a theatre in which to play out ideas and possible 

actions experimentally.
•	 Use a rich variety of visual, aural and sensory experiences to trigger 

creative and lateral thinking.
•	 Explore possibilities speculatively, saying ‘What might …’, ‘What could 

…’ and ‘What if …?’ rather than being constrained by what is.
•	 Retain a childlike playfulness when confronted with challenges and 

difficulties.
•	 Be aware of intended outcomes whilst adopting a flexible approach to 

realising goals.
•	 Rehearse actions in the mind before performing them in reality.
So, at a less abstract level, students need to have a wide range of 
experiences on which to base their imaginations; to have the bravery 
to take imaginative risks; to have the ability to visualise what they will 
do in advance of taking action; to be happy to allow their minds to 
explore intuitions and possible lines of enquiry; and to create innovative 
creative outcomes. When looked at from these diverse angles growing 
imagination moves well beyond encouraging a student to ‘be creative’.

Five big culture shifts to get you started. Ask yourself – how 
might you:
•	 Use tentative, ‘Could Be’, ‘What If’ language to promote 

imagination and speculation;
•	 Encourage students to take risks in pursuit of novel, creative 

outcomes;
•	 Enable students to consider problems from multiple 

perspectives to stimulate new approaches and solutions;
•	 Use guided visualisation to help students to explore 

possibilities and to create their own scenarios; 
•	 Model your own creativity and imaginative responses when 

faced with challenge.

1 Imagining - a well formed habit

2 Five big culture shifts
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You make it clear to pupils which 
learning habits and processes 
they are using. You try to make 
every aspect of the learning 
process as visible as possible 
through the language you use 
and through the words and 
images you display on the walls.

You design activities that 
combine the dual objectives of 
‘what’ will be learned and ‘how’ 
it will be learned. You make sure 
pupils know that the content they 
are learning is a way of giving 
their minds a useful workout. 
(The content is the vehicle for 
learning)

3 �The six principles that lie behind teaching 
for Learning Power

Create a setting where pupils are more likely to 
engage the imagination and wonder.
Give the pupils the opportunity to ‘incubate’ 
their ideas, e.g. change the ‘home corner’ into a 
‘Creativity Corner’ by dint of making a dark tent 
with a black sheet, decked out with fairy lights 
and CDs of relaxing music. 
Designate a table for a ‘Clever Creations’ 
display. Each week display different things the 
children have made during the week, an unusual 
lego structure, a play dough pot or a painting. 
Celebrate these pieces  and award ‘Good 
imagination’ badges/stickers.

For example: 
•	 Introduce surprising and unpredictable 

elements into lessons
•	 Link experiences to life across and beyond 

the curriculum
•	 Design extended learning opportunities
•	 Welcome unlikely and unusual suggestions
•	 Allow time for group explorations of 

possibilities
•	 Provide rich and varied stimuli 
•	 Demonstrate your own creativity

1: Visible learning…Surfacing learning

2: Dual focus teaching…blending content and process In
 p
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Your lessons are designed 
to intrigue your pupils. Pupils 
don’t put in the effort unless 
their energy and attention are 
captured by what they are 
doing. You capture your pupils’ 
emotional engagement by giving 
them more of a stake in the 
process of learning.

You have realised from your 
own life that what is engaging 
tends to be what is challenging. 
Since you see education as a 
preparation for a learning life, 
you help pupils to learn how to 
handle increasing degrees of 
complexity and uncertainty. 

The Mind’ s Eye
Regularly start a session using the mind’s eye 
technique. Ask pupils to relax and sit quietly with 
their eyes closed. Talk quietly about whatever it is 
and ask the pupils to picture it in their mind’s eye. 
It can become a very powerful habit.

If / Then Targets
Put ‘If-then’ planning into action in your 
classroom to make goal setting more effective.
If we want pupils to change their behaviour we 
need to help them to think much more closely 
about the ‘hows’ and the ‘whats’. Motivation 
research proposes an effective solution called 
‘if-then’ or ‘when-then’ planning. 
‘Ifs’ are the situations you want to remind yourself 
about. They are the triggers that stimulate the 
‘Thens’. 
‘Thens’ are what you will do about something, the 
action you will take whenever the ‘If’ happens.

3: Emotional engagement…Capturing attention

4: Handling uncertainty…Challenge
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Learning is both a sociable and 
a solitary activity, and you offer 
your pupils opportunities to 
experience both. You develop 
interdependent learners who 
know how to handle themselves 
in collaborative groups and able 
to move around in the social 
space of learning to best effect.

You understand that pupils 
have to learn how to manage 
and organise their own learning 
and that the way to do this is 
by giving them increasingly 
demanding opportunities to 
do so.   You orchestrate pupils 
taking charge of their learning by 
expecting them to plan what they 
do, distil meaning from it, and 
revise it accordingly.

For example: Explore the emotions of others
Use images or paintings or videos that shows a 
mix of emotions. Encourage pupils to speculate 
about how the individuals might be  feeling/
thinking.

The painting is called ‘An experiment with a bird 
in an air pump’ – look closely at the picture and 
explain the emotions in the light of this title.

For example: Use learning mats
at the start of this process to prompt the use of 
and reflection on imagining.
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5: Relationships…Working together

6:  Reflection and responsibility…Taking charge In
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4 �Using all the senses to trigger the imagination
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Imagining 1) Nurturing 
imagination 

2) Growing 
empathy 3) Self talk 4) Active 

imagination
5) Receptive 
imagination

Embodies
Develops mindfulness to 
be fully present in their 
imaginative state.

Detaches from own views 
and emotions to see 
others' realities as 
alternatives.

I let my imagination take 
risks for me.

Moves freely across fields 
and disciplines, using 
imagination to apply 
knowledge.

Challenges the status quo 
to bring about innovation. 
Imagination is always 
'switched on', ideas 
bubble up freely.

Organises
Purposefully captures / 
collect things that will 
trigger their imagination 
(journals, artifacts, photos 
scrapbook, Pinterest). 

Approaches listening with 
a genuine desire to 
understand people's 
feelings and perspectives.

I let my imagination break 
the rules and find novel 
ways to do things.

Rehearses actions in the 
mind in order to achieve a 
better performance in 
reality.

Engages with intuition and 
follows inklings to gain 
insight.

Values
Uses a storehouse of 
memories of wider 
experiences of life and is 
alert to how to use them 
imaginatively.

Imagines what an 
appropriate empathetic 
response might be to 
particular situations.

I'm happy to let my mind 
roam and see what I 
come up with.

Sets out with a purpose to 
imagine. Can visualise 
what they want to achieve 
Can imagine alternatives 
for solving problems.

Can access a state of 
reverie to play with ideas.

Responds
Gathers more abstract 
ideas through stories, art,  
myths, fairy tales that 
break the rules of reality.

Reads books and 
watches films to catapult 
their imagination into the 
lives of others.

I link ideas together in 
new or curious ways.

Pulls ideas together and 
turns 'what is' into 'what 
could be'. 

Mixes known concepts 
and ideas and plays with 
new combinations.

Receives Builds range of 
experiences.

Recognises that others 
can have different sorts of 
feelings and thoughts.

I use things I have seen 
and done to help me play, 
pretend, and imagine.

Uses imaginative 
activities suggested by 
others. Centres on 
concrete experiences.

Can visualise themselves 
in another setting.

Lacks Unaware that imagination 
needs to be nurtured.

Pays little attention to 
what others think/feel.

Has no language to talk 
about/deal with 
imagination.

Plays with others as a 
known character in a real 
setting.

Unaware of consciously 
using their imagination.
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5 �Team Reflection and Planning 
Personal Action Planning



10 Copyright © TLO Limited 2018  |  Learning Diary – To accompany the online unit: Putting Imagining into Learning  |  29/11/18  |

6 �Team Reflection and Planning 
Personal Action Reporting

Evidence from my imagining experiments that I will report to the team at the next 
meeting

Increased involvement in imaginative play

Greater awareness of other’s feelings/viewpoints

Correct use of the word ‘imagination’

Increased willingness to talk about their imagination

Willingness to accept others’ ‘crazy’ imaginative ideas

Fewer less predictable outcomes

Greater use of ‘what if?’ questions

Less self conscious about their ideas

Greater frequency of empathetic responses

Lessening of inhibitive thoughts when thinking imaginatively

Strengthening of visualisations for what they want to achieve

Increasing accessibility of state of reverie

Organises an effective catalogue of triggers of their imagination

Wider range of really original ideas emerging

Greater ability to create new rules

Rehearses actions effectively in the mind

Increased frequency in using imagination to take risks



Copyright © TLO Limited 2018  |  Learning Diary – To accompany the online unit: Putting Imagining into Learning  |  29/11/18  |

www.tloltd.co.uk

www.buildinglearningpower.co.uk

Approved courses from TLO
TLO offers a range of courses, on-line learning, conferences and resources to stimulate and 
extend schools’  
practice in Building Learning Power.

– Enhance understanding and skills

– Ensure BLP principles are interpreted  for full effect

– Encourage staff to explore and experiment

Our new in-depth courses fit any budget – and really work.

For more details contact

TLO Limited	 t:	 0117 937 8080
The Park Centre	
Daventry Road	 e:	 learningpower@tloltd.co.uk
Bristol
BS4 1DQ	 w:	 www.bulildinglearningpower.com

	 w:	 www.tloltd.co.uk

TLO Limited have worked closely with Professor Guy Claxton since 2001. Together we 
have sought to create a dynamic programme for translating and extending his ideas into 
effective practice, in ways that can benefit every classroom and every young person. 
Schools, teachers and children have participated in every stage of this exciting journey of 
development. Our growing range of publications, face to face and on-line training and other 
on-line materials and training is the fruit of this endeavour.




