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Devolving responsibility

Coaching approaches

Modelling learning

Sharing the language of learning

| offer students opportunities to experience
open-ended activities, opportunities, to spend
longer on tasks and to decide on admissible
outcomes.

| develop and adapt my coaching style,
together with students, so that we can
accommodate different needs. E.g. Using the
skill/will matrix with coaching to: inspire; direct;
guide; experiment.

I show myself as confident finder outer, willing
to own up to ignorance, uncertainty and
mistakes. | have become fluent in working
through the uncertain thinking of challenges in
front of students.

I now use the language of learning fluently for
all learning behaviours so as to stimulate
effective learning. Students imitate this
differentiated use of learning-friendly
language.

| offer students opportunities to tackle ‘wild'
rather than 'tame’ tasks and expect students to
develop their own high level goals and
success criteria.

| train students to give effective feedback to
each other. e.g. listening to gain insight,
questions to open dialogue and how to offer
non-judgemental feedback to each other.

| train and encourage students to model and
explain their thoughts and thinking process
clearly to others.

| use 'Could-be' language so as to enable
students to become more thoughtful,
imaginative, critical. | invite students to
become more inquisitive members of a
knowledge-checking, knowledge-developing
community.

| encourage students to watch for, then
monitor and evaluate, their use of a variety of
learning behaviours. | use If-Then planning to
help students harness their motivation.

I help students build curiosity in their own
learning by raising questions to explore how
learning is working. e.g. ‘Can you explain that
step again?' 'How did you...?" | listen in order
to understand more about a student's learning.

I model the use and value of a broader range
of learning behaviours as | introduce them as
useful learning strategies. e.g. Making links,
Reasoning, Imagining. Planning.

| deepen and expand how | talk about learning
by using / referencing appropriate levels of
BLP or the school's progression charts for all
key learning behaviours.

| offer students more opportunities to ask their
own questions in order to develop their
curiosity. | develop collaborative teamwork
such that students see each other as learning
resources for one another.

| use coaching approaches so as to stay
curious about students' needs. | help students
re-frame experiences so that they draw out
meaning for themselves. .e.g. What could you
try? What have you tried in the past?

| demonstrate tackling things that might
appear difficult. | share my uncertainties, |
offer different ways to try. | make my thinking
visible and explain my feelings throughout the
process.

| introduce the language and meaning of a
wider range of learning behaviours so as to
build up students' understanding of learning
appropriate to different curriculum needs. e.g.
imagining, reasoning, planning, listening.

I introduce students to simple self monitoring
tools to help them to become more aware of
what's happening as they learn.

| resist simply offering solutions to problems. |
now ask questions which encourage students
to find answers within themselves from what
they have done previously. E.g. Support to
continue approach

| use 'learn alouds' and take students through
how to work out a problem. | make sure |
explain the skill and model how to use it,
review it and evaluate it.

| use metaphors and stories to introduce the
language and meaning of specific key learning
behaviours... . Persevering, Questioning,
Collaborating, Revising... so that students can
talk about and recognise the behaviours in
use.

I run a well organised, efficient classroom
where learners broadly expect me to help
them to be successful.

I have excellent subject knowledge which I'm
able to skilfully convey to students.

| react with assurance and confidence based
on my sound subject knowledge, and learners
are reassured that | 'know my stuff'.

My talk about what is being learned is
sophisticated, but talk about the 'how" of
learning is infrequent and/or stilted.

How can | develop students' sense of
autonomy in learning?

How can | develop students' self-
coaching skills to enable them to help
themselves?

How can | demonstrate being an
effective learner for students to imitate?

How can | develop in students a
language to help them understand and
strengthen their learning?
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Exploring learning as a process

Nudging learning forward

Reflective models of learning

Linking learning and content

| feed and supplement students' understanding
of learning as a life skill by referencing media
reports about the brain, the mind, visualisation
in sport, how babies learn to talk etc.

| offer feedback that alters what | and students
do next both in relation to content and
process. | frame feedback as questions to
continually provoke curiosity. e.g. ‘How could
you make that more expressive?'

| engage individuals and teams in ever more
learner driven active participation, exploration
and research in order to develop
understanding and create personal meaning
through reflection.

| ensure every learning opportunity brings
learning to the surface, blends content and
process, captures student attention,
strengthens the handling of uncertainty and
working together, and guides reflection.

| introduce peer assessment / critique and
emphasise being Kind, Specific, Helpful,
ensuring all students benefit from being taught
how to help each other improve.

| create regular opportunities for students to
evaluate their own and others' work using
constructive feedback. Talk Partners develop
feedback processes of constructive exchange.

| extend the variety of task types to include
active experimentation, inquiry and reflection.
Teams and individuals engage in and reflect
on open-ended experiments as a key way of
gaining knowledge, including lengthy, inter-
disciplinary enquiries.

| offer students choices in what to learn and
increasing opportunities to contribute, co-

design and co-deliver aspects of learning in
some areas of the curriculum. | use Jigsaw
groups to facilitate collective responsibility.

| encourage/enable students to use Learning
Journals / Logs to capture their learning
journey and recognise new understandings
about their learning.

| offer encouraging feedback on both the
Task, Process and Self Regulation of learning.
e.g. T ‘could you elaborate’, P 'What other
guestions could you ask? SR self corrected
errors.

| design a wider variety of active learning tasks
so as to include the use of a broadening range
of learning habits. Students are enabled to
monitor how different task types help them
make meaning.

| withdraw scaffolding. | use VTRs to
support/guide thinking. Activities and tasks are
designed to support, stretch and grow learning
behaviours. More emphasis is given to
problem solving and enquiry based learning.

| enable students to reflect on the
effectiveness of any new learning strategy
they are / have been using; how they applied
it; when to use it again. Learning is becoming
visible to students.

| suggest students slow down in order to
notice and appraise the strategies and steps
they are using in learning across a growing
range of learning behaviours.

l inject into lessons a requirement for students
to 'watch out for' how they learn, solve
problems, get out of difficulties. i.e. monitor
their learning process and reflect on how they
are learning.

Activities in my lessons now invite the use of a
wider range of learning behaviours. Objectives
emphasise the ‘How' before ‘What' and blend
in the basic behaviours; perseverance,
questioning, collaboration and revising as
necessary.

I introduce the practice of talking about
learning; sometimes stopping the flow of
learning to notice and bring attention to the
process of learning. "What does it feel like?'
'How did using xxx feel/work?"

| point out (praise / recognise) to students
when they use a specific key learning
behaviour effectively. Together we establish
learners' rights and responsibilities for using
learning behaviours.

| give learners 'hands on' opportunities to
experience and participate in decision making,
thinking, handling materials using the familiar
'Plan Do Review' learning process.

| plan activities using the learning behaviours
being introduced. | ensure activities are
designed to invite use of these behaviours.
Lessons are developed from intriguing
questions in order to build curiosity.

My talk about learning focuses on what is
being, or has been, learned and how this
needs to improve.

My feedback focuses on what has been
learned, errors that need correction, and what
needs to be learned / done next.

| lead review points and plenaries designed to
help leaners remember what | have taught and
memorise what they have learned.

| create lessons that are designed to ensure
that the content is acquired efficiently.

How can | enable my students to
understand learning as a life skill?

How can | use a language of learning to
nudge students to develop learning
habits for life?

How can | adopt learning processes
that will embed reflection for and of
students' learning?

How can | design dual focused learning
activities to stretch students' use of
learning habits?
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Offer rich, challenging activities

Growing learning habits

Re-defining failure

Learning on display

I build a climate of trust through which greater
challenge can be attempted with relish.
Enquiry based learning predominates in all
areas of the curriculum.

| encourage and enable students to identify
and pursue their own learning behaviour
development targets. Students understand
how they need to improve and how they are
going to do it.

| ensure students feel they are valued
contributors, able to learn from mistakes and
feel valued confident contributors to learning.
Everyone is alert to, and counter, all manner
of unhelpful attitudes to learning.

| ensure ‘learning to learn' values are alive on
classroom walls, how feedback is offered, how
written work is commented on, how students
are grouped, how self-esteem is built and how
learning is viewed from the learner's
perspective.

| enable/allow students to plan their own
performance goals/targets for projects etc. and
pursue necessary improvements in their
learning behaviours, so as to enable them to
tackle trickier challenges.

Together with students | set and agree
intentions for developing their learning
behaviours with reference to the school's
maps of progression. Greater recognition is
given to improving learning habits than to
performance.

| focus my learning talk around the particular
learning strategies, attitudes or behaviours
that seem to lie behind a student's progress. |
share this approach with parents as well as
students.

Together with my students, | create displays
that illustrate how learning behaviours and
content learning are inter-related.

| create, with students, challenge checklists to
help scaffold greater challenge. e.g. key words
to look for, steps to take, questions to ask. |
encourage students to select own level of
challenge and expect them to make mistakes
or get stuck.

My language of learning is
enriched/broadened by the school's
progression maps. This helps students deepen
their understanding of how to use learning
behaviours more profitably.

| regard mistakes as valuable learning
opportunities. My feedback concentrates on
what was right and why, more than what was
incorrect. Students reflect on developing
strategies for spotting mistakes in the future.

| create displays and achievement routines
that help students to understand their
progression in key learning behaviours.

| unpack the meaning of effort with students.
i.e. Using different strategies, using trial /
error, using success criteria to direct action,
asking for feedback. | praise effort rather than
ability and offer levels of challenge that ensure
the need for perseverance.

| enable, encourage and monitor students' use
of, and improvement in, key learning
behaviours (resilience, collaboration,
questioning, revising)

| encourage students to work out why they are
stuck, encouraging them to engage in the
process of finding a way through. Classroom
language has been modified to emphasise
effort over achievement, improving ability over
correcting mistakes etc.

| display the ‘learning to learn' values of the
classroom through Questioning walls, If-Then
statements, Learning stretch ladders, drafts of
work in progress etc.

| introduce low-stakes grapple tasks where
students enjoy trying hard. | remind students
about what they know and can do in relation to
new learning.

| emphasise that students can improve and
strengthen their learning behaviours. | am
realising how students benefit from or are
limited by their use of their learning
behaviours.

| give students opportunities to experience
failure as an essential part of learning. |
emphasise and promote being stuck as an
interesting place to be. | give students easy
access to learning resources.

| display hints and tips about learning
throughout the classroom; Stuck prompts,
Curiosity corner, 'Smart’ mistakes, Rights and
Responsibilities of learners, photos of students
using learning behaviours etc.

| use a range of tried and tested teaching
strategies that combine to achieve consistency
and enable learners to access the curriculum
with ease.

My only focus is on helping students to
improve their knowledge and understanding of
the curriculum content and how they need to
improve it.

| differentiate effectively to ensure that
learners experience success and avoid
making mistakes whenever possible.

| display subject knowledge or what has been
learned so that students can use such displays
to help recall what they have been taught.

How can | design activities that will
prepare students for a lifetime of
change and challenge?

How can | enable students to
consciously grow effective learning
habits for life beyond school?

How can | ensure all students have
strategies to overcome challenges and
feel safe enough to learn?

How can | enable students to co-
construct displays that support and
celebrate their growth in learning?
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