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Running this session.

Slide 3 LR The programme ‘Playing the Learning Power Game’ is based on the 2 key models of
= Gy Learning Power:

The Supple Learning Mind that identifies important learning behaviours . . .

The Teachers’ Palette of that describes the aspects of a learning-friendly classroom
culture.

Let’s explore each of these modelsinturn...
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The Supple Learning Mind framework

Cognitive processes: the workhorse of learning

How the supple learning mind is made up.lt came from research into learning
undertaken at Bristol University about 20 years ago.

Brief overview

The supple learning mind framework captures the key psychological characteristics that
are judged to be of the highest value in helping students to learn...how to be tenacious
and resourceful, imaginative and logical, self-disciplined and self-aware, collaborative
and inquisitive as learners. They shape how we learn

We'll build up the supple learning mind that we want to help students to develop,
starting with
® the cognitive group; the workhorse of learning, the behaviours we tend to think
of first.

While these behaviours are all crucial in making learning stick they are not the be all
and end all of learning. There’s far more to learning than cognition.
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Emotional processes: the bedrock of learning.
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Strategic processes: the management of learning

st

The bedrock of our learning habits are our feelings.

Without perseverance little learning will take place.

Without knowing how to manage distractions little learning will stick.
Without determination in noticing much will be missed

How we feel Impacts on how we attend

With the ever increasing connectivity in our world our ability to interact, learn and build
knowledge with others becomes ever more essential.

And last but not least... the strategic aspects of learning... which have been shown,
relatively recently in the world of education, to be so essential in making any learning
stick. (i.e. metacognition and self-regulation)
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The Supple Learning Mind framework
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Underlying this approach is a recognition that learning how to learn involves more than
skills, it involves students’ attitudes, values, interests and beliefs as well. It's about
helping students to help themselves to be disposed to persist, to question and be
curious, to collaborate harmoniously and to be open to new ideas.

e Itisimpossible to tackle all 17 behaviours at the outset — to try would exhaust
teachers and confuse learners.

e Hence the programme identifies 4 key learning behaviours to make a start on,
and feeds a further 8 in towards the end of the programme

e The foundational 4 are Perseverance, Questioning, Collaboration and Revising.

[Why these 4?
Perseverance - because it is the main thing that teachers tell us would most help
their students to become less dependent and needy
Questioning - because motivation and engagement are rooted in curiosity
Collaboration - because learning with and from others lies at the heart of the
learning-friendly classroom

e Revising - because without a willingness to do / see things differently, students
repeat their existing patterns of behaviour ]
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The teaching framework that makes it all work

About relating for learning: what you can give away

The 2nd model of Building Learning Power...The Teachers’ Palette

This framework gives a systematic introduction to the principles behind the teaching
for building powerful learners: the framework teachers need to have at the back of
their minds, as they;

o explain the approach to pupils,

® plan their activities,

® comment on pupils performance and

® demonstrate learning power in their own lives.

Putting LP into action is not a seven day wonder, a quick fix, or a miracle cure for all the
ills and difficulties in education. It is potentially a long journey that starts with small
steps and is capable of fundamentally shifting the way teachers think, the way they
teach and the whole ethos of the school.

RELATING for learning involves;

® devolving responsibility — shifting the emphasis towards learners taking
increasing responsibility for their own development

® coaching approaches — moving away from ‘teacher telling’ mode whenever
possible

® modelling learning — walking the talk, being a learner yourself.
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®  Exploring learning as a process — finding time to talk about learning and how it
works

® Developing a language for learning — teacher talk uses the school’s learning
language.

® Nudging learning forward — catching students employing positive
learning behaviours and commenting on them, orally and in writing

[DEVELOPING A LANGUAGE FOR LEARNING IS KEY TO UNDERSTANDING LEARNING AS A
PROCESS. IT UNDERPINS METACOGNITIVE ACTIVITY]

Sllde 14 About constructing learning: what you can do every day CONSTRUCTING Iearnlng

®  Using a reflective model for learning — reflection on content and reflection on
learning behaviours is routinely built into lessons

® Linking content with learning behaviours — lessons are designed intentionally to
deliver content and to exercise learning behaviours. Students are made aware
of both

® Rich, challenging activities — increasingly open-ended activities are designed to
engage, to stretch and to challenge

® NOTE THAT CONSTRUCTING LEARNING WILL BE THE FOCUS OF UNIT 3 AND IS
NOT DEVELOPED IN UNIT 2
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About celebrating learning: what you display

A blended learning

programme with . . . Online
learning

3 components:

Online learning;

Learning team meetings;

Classroom enquiries

enquiries

In a regular cycle of

activity.

CELEBRATING learning and its growth

Growing learning habits — finding ways to track, record and celebrate
learning behaviour growth,

Redefining failure — turning the lens around: mistakes become learning
opportunities; difficulty is when learning happens; asking questions shows
curiosity, not a lack of intelligence.

Putting learning on display — the process of learning (as opposed to the finished
outcomes of learning) are on display. Annotated work in progress, first
attempts, revisions, failed lines of enquiry, leading, of course, to the finished
article.

1. The first aspect of the blended programme is the online course Playing the
Learning Power game. This provides the content for introducing the Learning
Power approach into classrooms. The online course is grouped into digestible
pieces (sections) to help teachers take them on board.

2. The second aspect of the blended programme couples the online content
with the PD approach of Professional Learning Team sessions. These offer the
best way of supporting and delivering changes in teachers' classroom practice.

3. The third aspect of the blended programme incorporates a learning enquiry
element into discovering how teachers, by changing their practice, are
beginning to impact on the development of their students as learners.

All three components of the blended learning programme are infused with a
coaching approach to learning.

There are 7 Professional Learning Team meetings built into the programme to
ensure a regular cycle of activity



Slide 17 The players...leaders, staff, students

The game — 4 units (from top to bottom)...

Collecting students’ learning behaviours. Unit 1

Adapting classroom cultures using 4 key learning behaviours. Unit2
Adapting curriculum delivery using 4 key learning behaviours. Unit 3

Expanding the use of learning behaviours. Unit 4

A blended
learning
programme

Slide 18 ‘ o —— e Green...the outcomes for each group of players....what to look for by the end of

= this phase 1 of the whole programme

e Blue....the outcomes of the combined activities for each of the 4 units. The
accumulated outcomes of each unit of the programme




