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| offer students opportunities to
experience open-ended activities,

- |opportunities, to spend longer on

tasks and to decide on admissible
outcomes.

| develop and adapt my coaching
style to accommodate different
coaching needs. E.g. to inspire or
to direct or to guide or to delegate
responsibility.

| show myself as confident finder
outer, willing to own up to
ignorance, uncertainty and
mistakes. | have become fluent in
working through the uncertain
thinking of challenges in front of
students and I'm encouraging
students to do likewise.

Growing motivation

Growing Independence

| offer students opportunities to
tackle 'wild' rather than 'tame’ tasks
and expect students to develop
their own high level goals and
success criteria.

| train students to give effective
feedback to each other. e.g.
listening to gain insight, questions
to open dialogue and how to offer
non-judgemental feedback to each
other.

| encourage students to model and
explain their thoughts and thinking
processes clearly to others.

My students are really motivated by the
extensive opportunities they have to pursue their
own goals and tackle areas of their own interest.
They relish high levels of challenge and have
developed ways to motivate themselves through
the hard slog of practice.

My students are confident, independent learners
with an appetite for pursuing their own lines of
enquiry. They know when it's best to learn alone
or with others. They seek support when
necessary to push themselves forward. They
have a learning partnership with their teachers.

| encourage students to monitor
and evaluate their use of an
increasing variety of learning

| behaviours. | harness their

motivation by encouraging their use
of tools like 'If-Then' planning.

| help students to become more
curious about their own learning by
raising questions to explore how
learning is working and offering
opportunities for them to
experience self-guided activities.

| model the use and value of a
range of learning behaviours drawn
from progression maps as |
introduce and promote them as
useful learning strategies.

My students are engaged by the responsibilities
they now have. They relish the many
opportunities | give them to explore areas of
interest. Open-ended tasks related to their
perscnal interests ensure their commitment
rather than compliance.

Increasingly my students are becoming their
own learning coach. They have picked up on my
questioning approach and have adopted the
same approach for themselves. Asking
questions to nudge their own learning forward is
becoming a key aspect of their self-talk.

| scan the curriculum for
opportunities to introduce a
broadening range of learning
behaviours to students. Students

" |gradually realise they have an array

of capacities through which to
control their own learning.

| extend my coaching approaches
across a broader range of learning
behaviours. | help students to re-
frame their experiences so that
they can draw out meaning for
themselves.

| demonstrate tackling things that
appear difficult. | share
uncertainties and explore different
learning behaviours that might be
needed. | make my thinking visible
and explain my feelings throughout
the process.

My students are motivated by opportunities to
develop their learning habits. They respond well
to learning related targets, and as experience
grows, many are beginning to decide these
learning habit targets for themselves.

My students increasingly want and expect their
teachers to stand back and let them 'get on with
it'. They seek support only when necessary,
preferring to do it for themselves. Increasingly
they expect questions rather than answers from
their teachers.

| introduce students to simple self-
monitoring tools which help them to
become more aware of what's

. |happening as they learn. |

endeavour to make being 'stuck’
acceptable, normal and interesting.

In coaching | resist offering
solutions to problems, encouraging
students to find answers within
themselves. | offer students
support to continue their thinking
rather than just giving them the
answers.

| model or 'learn aloud' how to work
out a problem. | explain the skill and
then model how to use it, review it
and evaluate it. | model how to use
'new' learning behaviours as a way
of introducing them to students.

Most of my students are energised by my
expectation that they can do more for
themselves. Many are motivated by
opportunities to frame their own questions and
find solutions to problems or questions they are
interested in..

Most of my students have come to understand
that responsibility for learning lies with them. Not
all of them are comfortable with this, but there is
a growing recognition that I'm there to be helpful
but not just there to 'tell' them the answers.

| run a well organised, efficient
classroom where learners broadly
expect me to help them to be
successful.

| have excellent subject knowledge
which I'm able to skilfully convey to
students.

| react with assurance and
confidence based on my sound
subject knowledge, and learners
are reassured that | 'know my stuff'.

My students are beginning to realise that I'm
there to encourage and motivate them and to
show them how to learn rather than just supply
them the answers. Most, but not all, are
becoming motivated by opportunities to do
more for themselves.

Some of my students still prefer me to do much
of the thinking for them - it takes time to wean
them off their dependency. But others are
readily engaging in opportunities to find their
own ways forward.

How can | develop students’ sense
of autonomy in learning?

How can | develop students' self-
coaching skills to enable them to
help themselves?

How can | demonstrate being an
effective learner for students to
imitate?

My students tend to be compliant but rarely
display real interest in classroom activities. They
need constant encouragement to remain on
task.

My students rely on me to do much of the
thinking for them. They are dependent on my
expertise, and tend to prefer that way of
working.

Devolving responsibility

Coaching approaches

Modelling learning

How motivated and engaged are my learners?

How independent are my learners?

Growing motivation

Growing Independence
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| use the language of learning
fluently for the whole range of
learning behaviours. This stimulates
effective learning and ensures
students imitate the use of learning-
friendly language.

| feed students' understanding of

learning as a life skill using related
media reports on the brain, mind,

visualisation and so forth.

| continue to ensure that the
development of students' learning
power focuses on the life skills of
learning and becomes the
mainstream thinking and functioning
of the school.

My students talk with fluency and confidence
about the process of learning. Their rich
understanding of learning enhances their
language, and their language supports their
conscious improvement.

My students increasingly understand how their
learning behaviours apply in the real world. They
have a deep understanding of the learning
process and their high levels of meta-cognition
are rooted in frequent reflection on how they are
learning.

| use 'Could-be’' language to enable
students to be more thoughtful,
imaginative and critical. | invite them
to be more inquisitive members of
a knowledge-checking, knowledge-
developing community.

| introduce peer assessment /
critique and emphasise the
language of being Kind, Specific
and Helpful. | ensure all students
benefit from being taught how to
help each other improve.

| create regular opportunities for
students to evaluate their own and
others' work using constructive
feedback. Talk Partners develop
feedback processes to ensure a
constructive and accurate
exchange.

My students have benefited from the shift in
classroom conversation. Their reflection on and
discussion of the' how' of learning is
increasingly reflected in their ability to learn with
and from each other as a community of learning
enquirers.

My students are developing their understanding
of the processes of learning through frequent
opportunities to reflect on the effectiveness of
their own learning behaviours and those of
others.

| deepen and expand how | talk
about learning by using /
referencing appropriate levels of
the progression charts for all
learning behaviours.

| encourage and enable students to
use Learning Journals / Logs to
capture their learning journey and
recognise new understandings
about their learning.

| offer encouraging feedback on
both the completed Task, the
effectiveness of the Process and
how the process has been Self-
Regulated.

My students' learning language is becoming
ever richer and through the school's
progression maps / trajectories students are
now recognising that it's possible to improve. As
understanding of learning develops, so the
language being used reflects this enhanced
understanding.

My students understand learning behaviours at a
deeper level through the use of the school's
progression trajectories. e.g. They understand
Collaboration not simply as working with others,
but as the range of skills and behaviours that
comprise being effective collaborators in
learning.

| introduce the language and
meaning of a broader range of
learning behaviours in order to build
students' understanding of
behaviours appropriate across
different curriculum needs. e.g.
imagining, reasoning, planning,
listening.

| enable students to reflect on the
effectiveness of any new learning
behaviour being introduced by
considering how they are using it;
how they applied it; when to use it
again etc. Learning is becoming a
part of students' language.

| use language to suggest students
slow down in order to notice and
appraise the strategies and steps
they are using in learning across a
broadening range of learning
behaviours.

My students' learning language is becoming
useful to them. Their knowledge and
understanding can be used to discuss an
increasing range of learning behaviours. Their
language is still stilted, revolving around key
words. e.g. Reasoning, for example, might
include words of explanation like methodical,
logical, step by step, evidence, systematic.

My students recognise and understand a wider
range of learning behaviours. They increasingly
take time to consider how they have been
learning and which behaviours they have been
using.

| use metaphors and stories to
introduce the language and
meaning of the four foundational
learning behaviours to enable
students to talk about and
recognise these behaviours in use.

| introduce talking about learning
itself, sometimes stopping the flow
of a lesson to bring attention to the
process of learning. "What does it
feel like?' 'How did using xxx
feel/work?"

| ensure students grow an
optimistic view of learning rather
than a pessimistic one. | praise
students when they use key
learning behaviours effectively and
work with them to establish
learners' rights and responsibilities
for using them.

My students are developing the ability to
discuss key learning behaviours. At this stage
their language about learning lacks subtlety and
is confined to using the key words with perhaps
a limited amplification of what these might
mean.

My students are beginning to recognise when
they are using key learning behaviours. They are
exploring what it means to: keep going; ask
guestions; learn with others; think about what
they are learning / have achieved.

My talk about what is being learned
is sophisticated, but talk about the
'how' of learning is infrequent
and/or stilted.

My talk about learning focuses on
what is being, or has been, learned
and how this needs to improve.

My feedback focuses on what has
been learned, errors that need
correction, and what needs to be
learned / done next.

My students' lack of a learning language limits
their ability to understand learning as a process.
They generally think that learning 'just happens’,
or doesn't.

My students have a very limited language to
discuss the process of learning. They talk of
‘working hard' or 'doing my best' but with little
understanding of what this means in practice or
how to improve.

How can | develop in students a
language to help them understand
and strengthen their learning?

How can | enable my students to
understand learning as a life skill?

How can | use a language of
learning to nudge students to
develop learning habits for life?

How effectively can my learners to talk about
their learning?

How well do my learners understand the
learning process?

Sharing the language of
learning

Exploring learning as a process

Nudging learning forward

Growing a language of learning

Growing an understanding of learning
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Every learming opportunity brings
the 'how' of learning to the surface,
blends the content with the
process, captures student
attention, strengthens the handling
of uncertainty and collaboration,
and embeds reflective practice.

From teachers' determination of
getting students to do the thinking,
students now expect to be
challenged, are much more actively
engaged and are involved in the
planning and delivery of lessons.

Individuals and teams relish ever
more learner-driven active
participation, exploration and
research and have developed a
deep personal understanding of
learning through reflection.

My students build increasingly complex
personal meaning by reflecting in action
(monitering) and, after the event, reflecting on
action (evaluation). They intentionally learn from
experience in order to improve both the process
and outcomes of their learning.

My students are able to take responsibility for
making informed decisions about what
constitutes success and so set their own high
standards. They are keen to act on feedback
from themselves and teachers to achieve self-
imposed high standards.

| offer students choices in what to
learn and increase their
opportunities to contribute, co-
design or co-deliver and pursue
their own necessary improvements
in learning behaviours in
appropriate areas of the curriculum.

| extend the variety of task types to
include active experimentation,
inquiry and reflection. Teams and
individuals engage in and reflect on
open-ended experiments as a key
way of gaining knowledge and
enabling them to tackle trickier
challenges.

| give students more say in the
process of selecting, planning,
organising, adjusting and evaluating
their learning which enhances their
reflection and responsibility and
brings a richer language in which to
couch their reflective thinking.

My students plan together, identifying goals and
strategies for what they want to achieve. They
monitor progress against their self-imposed
success criteria. At the conclusion they evaluate
the quality of the product and the process. Their
own meta-learning questions aid understanding.

My students relish and rise to challenge. They
understand and act on the need to work on
material that's challenging but achievable. They
take increasing responsibility for deciding what
they wish te achieve and how they will achieve it.

METPTY SIWUUETNS DECUTTE DETET
learners now goes deeper into
curriculum design to answer the
question 'If we want students to
achieve xxx, what sort of learning
behaviour(s) will they need to use
to be able to address and
understand the content?' This
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| offer students a wide range of
activity types in order to use the
broader range of behaviours and
enhance challenge. | couple
activities with visible thinking
routines to support and guide the
growth of learning behaviours.

Throughout a lesson, or even a
day, | prompt learners to reflect on
what they are doing, whether they
are keeping to plans, or why and
how they have changed. This is
enabling them to think on their feet
and change their minds as they go
along.

My students are developing the skills of creating
meaning for themselves and building their own
ways of understanding / thinking. They self-
monitor and reflect on learning and this is
leading them to better understand and control
their learning process.

Increasingly my students are becoming more
accurate/self-aware in choosing appropriate
levels of challenge and are developing / have
developed strategies for overcoming
difficulties. They accept their mistakes as useful
learning opportunities.

Lessons now invite a far broader
range of learning behaviours with
'hands on' opportunities to
experience participation in using
decision making, thinking for
themselves, wondering 'what if' or
discovering links etc. Thus more of
the curriculum is brought into play.

We explore the meaning of making
an effort by encouraging the use of
different strategies or trial / error or
checking success criteria or simply
asking for feedback. By offering
different levels of challenge |
ensure the need for perseverance,
and praise effort rather than ability.

TTECT MU TESSUTTS d TEQUITETTTETIT
for students to 'watch out for': how
they are learning; ways of solving
problems; how to get out of
difficulties - i.e. to monitor their
learning process, reflect on how
they are learning and evaluate its
success. It is a process woven
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My students are increasingly aware of the
learning behaviours they are using and are
developing the ability and inclination to reflect on
what they have learned and how they have
learned it. Students’ use of reflection on learning
is helping them to learn more effectively.

My students understand the importance of effort
and increasingly appreciate learning activity that
they perceive as 'tricky’. Most now reject easy
success. Students value praise for effort more
than praise for attainment and respond
accordingly.

| ensure activities are designed to
ensure students make use of one
or more of the behaviours being
introduced. Lesson objectives state
the 'How' before the "What' of
learning, hence students become
aware of the sort of effort | want
them to make.

| introduce low-stakes grapple
tasks as opportunities to align
students’ thinking about what it
means to be an effective learner,
where thinking about what they
know and trying hard are enjoyably
worthwhile.

| regularly prompt my students to
pause and reflect on what they are
doing and how they are
progressing. | nudge them to
attend to how they are learning.

Some of my students are recognising learning
as an active, rather than passive, process that
they are engaged in. Some students can talk
about what they have been doing and what they
have learned.

Some of my students still see learning as
something to constantly succeed at rather than a
continual process of improvement. Others are
beginning to engage with challenge. There is a
growing recogpnition that learning that doesn't
require effort is not really learning at all.

| create lessons that are designed
to ensure that the content is
acquired efficiently.

| use a range of tried and tested
teaching strategies that combine to
achieve consistency and enable
learners to access the curriculum
with ease.

| lead review points and plenaries
designed to help leaners

remember what | have taught and
memorise what they have learned.

My students expect me to do the reflection for
them, to emphasise what they need to know and
do. They find this reassuring.

My students prefer to succeed at low demand,
easy to do activities rather than to apply effort to
achieve at more challenging activities that they
perceive to be difficult.

How can | design dual focused
learning activities to stretch
students’ use of learning habits?

How can | design activities that will
prepare students for a lifetime of
change and challenge?

How can | adopt learning
processes that will embed
reflection for and of students’
learning?

How reflective are my learners?

How effectively do my learners respond to
challenge?

LinKing learning and content

Offer rich, challenging activities

Reflective models of learning

Growing reflection

Growing an appetite for challenge
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| encourage and enable students to
identify and pursue their own
learning behaviour development
targets. They now understand how
they need to improve and how to
go about it.

| ensure students feel able to learn
from mistakes and are valued
confident contributors to learning.
Everyone is alert to, and counter, all
manner of unhelpful attitudes to
learning. They are equipped to
learn profitably for themselves.

| ensure 'learning to learn’ values
are alive: on classroom walls; in
how activities are structured, in how
feedback is offered; in how written
work is commented on; in how
students are grouped; in how
learning is viewed from the
learner's perspective.

My students organise themselves as improving
learners and have developed coherent plans to
ensure that they become ever more effective, lifelong
learners. They are alert to how they might apply their
learning behaviours in other aspects of their lives,
both within and beyond school.

My students have a firm belief in their capacity to
change and improve. They believe that, with
concerted effort, their minds can become stronger,
more productive and agile just as exercise, discipline
and diet can release strength and energy to their
bodies. They view learning as a lifelong process.

Students' agreed learning
development goals are guided by
the school's maps of progression.
Teaching now gives greater
recognition to improving the
nuances of students’ learning
growth across the twelve learning
behaviours.

| focus the classroom climate
around the particular learning
strategies, attitudes or behaviours
that seem to lie behind students’
progress needs. | share this
approach with parents as well as
students.

Together with my students, | create
displays that illustrate how leaming
behaviours and content learning are
inter-related and growing strongly.

My students are developing improvement plans about
how they want to become a better learner. Based on
an accurate understanding of their learning powers,
they are beginning to see how their successful
learning behaviours are linked to their curriculum
progress.

My students value themselves as improving learners
(growth mindset) in most areas of their learning. They
are aware of their strengths and areas for
improvement. They understand that learning is itself a
learnable craft and have well-developed strategies for
making further learning improvements.

My learning language and view of
students is now enriched by the
school's learning behaviour
progression maps. These offer me
and students a richer understanding
of learning and what getting better
looks like.

A rich understanding of how to
view, avoid or recalculate failure
informs practice. Mistakes are seen
as valuable learning opportunities,
feedback concentrates on what
was right and why, more than on
what was incorrect. Students have
strategies for spotting mistakes.

Classroom displays offer a rich
array of advice on 'how to": use
learning behaviours; avoid wobble;
find successful learning strategies;
improve results; and understand
their progression in learning
behaviours.

My students now use progression maps / trajectories
to deepen their understanding of themselves as
learner. They move beyond thinking 'do | do this?' to
thinking 'how well do | do this?' "What's my next
step?'. They are developing a sense of how they are
growing as a learner, their learning strengths, and their
relative weaknesses.

My students have come to view mistakes as
interesting - they are curious about why they made the
mistake, and how they might avoid it in the future.
They are alert to potential errors as they are working
and take steps to avoid them through careful
monitering and attention to detail.

| enable, encourage and monitor
the growth of students' use of a
broadening range of learning
behaviours covering thinking,
feeling, relating and managing
learning as called for by the
curriculum.

| encourage students to work out
why things seem to be going wrong
or why they are stuck. | engage
them in the process of finding a
way through and modify classroom
language to emphasise making an
effort over achievement.

| celebrate our ‘learning to learn’
values through a growing range of
displays which may include:
Questioning walls; If-Then
statements; learning stretch
ladders; drafts of work in progress.

My students are aware of the purpose and importance
of Persevering, Collaborating Questioning and
Reflecting. They increasingly frame their own
questions, learn productively with others and reflect
on their learning. As further learning behaviours are
introduced they begin to appreciate themselves as
having a range of 'powers’ to help them to learn.

My students expand their repertoire of unsticking
strategies and become increasingly inclined to stick
with difficulty because they now have the tools to
overcome it. Many learners are becoming optimistic
that their efforts will pay off, and are less disappointed
by making mistakes.

Students' learning profiles made
me realise how students benefit
from or are limited by their use of
learning behaviours. | observe the
effects of introducing four learning
behaviours and use this knowledge
to shape my classroom practice.

| give students opportunities to
experience failure as an essential
part of learning. | emphasise and
promote being stuck as an
interesting place to be and
encourage the effective use of
learning resources.

| use a variety of display to suppert
what we are discovering about
learning. Displays might include;
Stuck prompts, Curiosity corner,
'Smart' mistakes, Rights and
Responsibilities of learners.

Few of my students yet have a sense of themselves
as learners. They are beginning to realise that what
they 'de' in classrooms is called learning. The seeds
are being sown: they are beginning to talk about
learning; as key learning behaviours are defined and
explored learners are beginning to see themselves
through this lens.

My students are using my ongoing support to ensure
optimism in the face of difficulty. They increasingly
use classroom prompts to help them overcome being
stuck. Some are beginning to ask questions about
their learning, and mistakes are slowly being seen as
interesting rather than shameful.

My enly focus is on helping
students to improve their
knowledge and understanding of
the curriculum content and how they
need to improve it.

| differentiate effectively to ensure
that learners experience success
and avoid making mistakes
whenever possible.

| display subject knowledge or what
has been learned so that students
can use such displays to help recall
what they have been taught.

My students have little sense of themselves as
learners and are unaware of learning as a process that
can be understood and improved. They see
themselves as people who's job is to remember what
their teachers tell them.

Many of my students have a fixed mindset. They
believe that their ability is broadly fixed; they doubt
whether effort is worthwhile; they are unaware of their
ability to improve as a learner.

How can | enable students to
consciously grow effective learning
habits for life beyond school?

How can | ensure all students have
strategies to overcome challenges
and feel safe enough to learn?

How can | enable students to co-
construct displays that support and
celebrate their growth in learning?

How aware are my learners of themselves as
developing learners?

To what extent do my learners exhibit a growth
mindset?

Growing learning habits

Re-defining failure

Learning on display

Growing self-awareness

Growing a growth mindset




